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Concepts and abbreviations  
 
ADC 
ADC (Asociacion de Desarollo Comunal, free translation; Association for Local Development) 
 
ICTs (Information and Communication Technologies) 
When referred to in this study it means the new ICTs and in specific the computer, the 
internet and mail. Other technologies belonging to the category of new ICTs are e.g. smart 
phones and tablets, but as the program I am analyzing are computer lessons, the focus is on 
the ICTs connected to the computer.  
 
The ICT program 
The program “Empowerment and Inclusion of Female Workers in the Province of Lima, Peru, 
into the Information Society” will be referred to as the ICT program (at ADC) throughout the 
paper.   
 
The women / the female students 
The individuals who have participated in the classes at ADC are referred to as ‘the women’.  
 
 
Informal Sector 
The informal sector the part of the labor market which is outside of the official labor market, 
with the rights that comes with that and these workers are not recognized as such by the 
official system. 
  
Roskilde University Vivi Larsen Fall semester 2013 
  
7 
 International Development Studies 
 Bachelor Project 
 
 
 
1. Introduction 
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1.1 Problem Field 
In the office space of the NGO ADC in Lima, Peru, a group of women are receiving computer 
lessons. They are sitting with each their laptop and learning how to write in Word. They are 
chatting and asking each other how to e.g. change the color of the text, change fond type etc.  
These women are participating in the ICT program that the NGO ADC is offering to women on 
the labor market, but why is this education or skill building in computing offered to women 
and what impact does it have on their lives?  
A new form of inequality has arisen with the invention and spread of new technologies. New 
terms as “…information society, digital society, network society, knowledge society…” (Hilbert, 
2011; 487) have been coined to explain and understand the societies where ITCs (Information 
and Communication Technologies), such as the television, the radio, the computer and so 
forth are inherent in the society. The new technologies; the digital technologies (Gurumurthy, 
2004; 6) have in large-scale come to dominate the lives of the individuals in these societies 
and become integrated parts of the society. On a global scale the ICTs are not equally 
accessible, this inequality is coined the digital divide (Hilbert, 2011; 480-481). This is 
illustrated e.g. from the data, where the top 20 countries on the ICT Development Index (IDI) 
(Lekner & Facht, 2010; 21, table 1.1 & 1.2) are almost all European or “Western” countries. 
South Korea, Japan and Hong Kong represent the Asian continent while neither Latin 
American nor African countries appear on the list. This shows us how the access, use and 
skills (Ibid.; 21) of ICTs are growing in some parts of the world while others are not obtaining 
the same possibilities.  
While the digital divide is still existing, the developing countries are starting to ride the wave 
of ITC and are being introduced to technologies that they have not had the access to before 
(Hilbert, 2011; 480). This has led to a new type of development projects focusing on ICTs in 
different ways and the UN has created its own task force and has been holding conferences on 
the topic since 2006 (WSIS Forum, 2012, UN, 2006). The ICTs are thereby viewed as 
important to all individuals.  There is an assumption that ICTs can offer the individual 
something that will be valuable to his /her life. The access to ICTs has therefore become a 
development issue (Gurumurthy, 2004, Faulkner, 2004).  This perspective has been fused 
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with women’s development and empowerment where some scholars believe that the new 
ICTs; the digital technologies are “practical and tangible tools for women to overcome 
longstanding inequalities.” (Hilbert, 2011; 479).  The ICT’s have thus been introduced into the 
field of development as tools to empower individuals and groups (Schech & Haggis, 2000; 
194-195), from the perspective that all should have access to resources, such as Information 
and Communication Technologies (Gurumurthy, 2004; 1). Within the field of development 
there is a specific focus on women’s rights and inequality in the developing world. This 
problem of gender inequality and the women’s importance in development was first 
introduced by feminist scholars in the 1970’s (Holst & Plange, 2007; 2) and has since become 
an established part of development focus under e.g. UN auspices (Mosedale, 2005). As a 
subcategory of women’s development there is a branch looking at the possibilities and 
obstacles for women, when it comes to ICTs. The feminist scholars who concern themselves 
with the role of ICTs look at the ICTs from two perspective; embracing these technologies, 
with focus on the internet, as empowering and a new social space where there is possibilities 
to create new gender dynamics regardless of the gender roles in the “real” society (Vayreda et 
al, 2002; 104). Others write the ICTs of as man-made technologies that do not embrace the 
needs of women (Hilbert, 2011; 480). Regardless of whether the theories see opportunities or 
challenges in the ICTs they all seem to operate on a scale of women vs. men and a universal 
understanding of women and their “needs”, where women are women and men are men, but 
how can these theories refer to the realities of the individual women? How is empowerment 
used in the ICT development program for women and how do the women themselves see the 
ICTs? Finally, when “women” have access and skills in ICTs have they then become 
empowered, and what does empowerment actually mean?  
In order to look further into the above I interviewed eight women from Lima, Peru whom 
have all participated in computer lessons for women at the NGO ADC. The case will be 
introduced further in the following section.  
With the point of departure in the above thoughts, I have formulated the following problem 
formulation and working questions.  
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1.2 Problem Formulation 
How do the ICT program and the gender discourse at ADC impact the women participating 
in the program, from the perspective of empowerment? 
 
1.2.1. Working questions 
 What are the components of the ICT program? 
 Which process of empowerment have the women, participating in the ICT program 
had? 
 In which ways does the gender discourse at ADC influence the women’s 
empowerment?  
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1.3 The setting 
 
Peru 
Peru is situated in South America and is probably most known for its Inca city Macchu Picchu 
close to Cusco. The capital of Peru Lima holds approximately 9 million inhabitants and is 
drawn up of districts raining from the riches, where there are big shopping malls by the coast 
and people live lives as they could in Denmark, to the poorest areas where they do not have 
running water etc.  
It is one of the best growing economies in South America, but the country also represents a 
great inequality between the rural areas and the capital, and between poor and rich (UNDP, 
2013). This growth in the capital of Lima is also what makes the aspect of ICTs interesting, 
since there are more people acquiring these technologies while others do not become a part of 
this world. 
 
ADC 
In order for you as a reader to have an understanding of the NGO ADC I have decided to 
present it here before turning to the methodology of the project.  
 
ADC is a small Peruvian NGO situated in the heart of Lima, Peru. The organization was created 
in 1995 by three Peruvian women, whereof one is the still active; the Chairwoman of the 
organization (ADC, n.d.). ADC works with women entirely and its focus is gender equality 
(ADC, 2013). Their mission is: “We promote sustainable human development with equal 
opportunities [for all] from a gender perspective” (free translation, ADC, n.d.). 
The waste majority of projects carried out by ADC until 2012 entailed training, strengthening, 
and improving the working conditions of female workers in the province of Lima, including 
the ones in the informal sector and certain projects focused on the women employed as 
housekeepers or in other ways employed in private households. This also included working 
with women within labor unions or helping women in the informal sector organize 
themselves in labor unions (Appendix D, 2013, 3- 12).   
At this current moment ADC is placed at an office in the heart of Lima and has just terminated 
their ICT program “Empowerment and Inclusion of the Female Workers in the Province of 
Lima, Peru, into the Information Society” in June 2013, while still undertaking a program 
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named; “Circulos de Estudios”. The field work for this project was carried in April 2013 while 
the program was still running, although the situation at ADC was complex since all the laptops 
used for the program where stolen shortly prior to my arrival.   
 
The ICT Program 
The official name of the program is “Empowerment and Inclusion of the Female Workers in 
the Province of Lima, Peru, into the Information Society” (free translation, Ibid.) and will be 
referred to as the ICT program throughout the paper. 
The focus of the project is an education and training program with the goal to have the female 
participants learn computer systems and programs from a gender perspective” (free 
translation, Ibid.) which was carried out at the Limeñan NGO; ADC (Asociacion de Desarollo 
Comunal, free translation; Association for Local Development) from June 2012 till June 2013. 
The program is funded by Fundación Paz y Solidaridad Castilla- La Mancha and the goals of 
the Project is firstly to within 12 months to have provided 120 women with computer lessons 
with a gender focus and secondly to have implemented an digital network amongst the 
women.  
 
The employees 
The majority of employees at ADC are contracted on the basis of a program. This means that 
when the institution has funding for a project / a program they will hire an employee for this 
specific program. The permanent employees are the Chairwoman, Directora Ejecutiva, a part-
time lawyer and the accountant that only comes in a couple of times a week. Connected to the 
ICT program is the Directora Ejecutiva, who runs the office and is the left hand of the 
Chairwoman, and a teacher. The teacher was not at the office anymore when I was conducting 
my field work, and the Directora Ejecutiva had taken over her role, although there were no 
classes at the given time, due to the robbery of the laptops.    
 
The women 
 
The women come from all over Lima and live and work in some of the poorest areas of Lima. 
They were selected for the program by two parameters, either working in the informal sector 
or being connected to a labor union. The women I interviewed are mainly women from the 
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informal sector or unemployed and one has started her own union for female and male 
municipality workers (free translation, appendix A).  
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2. Methodology 
 
 
  
Roskilde University Vivi Larsen Fall semester 2013 
  
15 
 International Development Studies 
 Bachelor Project 
 
 
2.1. Epistemology and ontology 
 
2.1.1 Epistemological considerations 
My epistemological stance is inspired from Butler’s structuralist view on language where the 
author is visible, I am thus a visible ‘I’ in this paper (Butler, 1999; xvii).  
 
I believe there is always an ‘I’ and this ‘I’ is subjective. This is my study, I have used a certain 
methodology in my interviews and the women have narrated their reality to me, but the 
reality is created in the interaction with me (Hydén, 2000). I will be the one interpreting their 
narratives and therefore I wish to make it clear from the start that I do not attempt to make an 
objective study, since I simply do not believe in the possibility of this, hence my ontological 
and epistemological stance. 
 
2.1.2 Ontological position 
 
The ontological position of this paper lies within the tradition of social constructionism, due 
to the theories applied and my own stance as a scientist. 
The tradition of social constructionism “insists that we take a critical stance towards our 
taken-for-granted ways of understanding the world (including ourselves).” (Burr, 1995; 3)  
It stands in opposition to positivism and the assumption that there is one reality that the 
scientist can uncover through objective observations.  
This scientific direction views the world trough a cultural and historical lens which runs 
through the theories I am applying. Therefore, although they are not placing themselves 
within this tradition I find that their ontological convictions are within the realm of social 
constructionism.   
 
Roskilde University Vivi Larsen Fall semester 2013 
  
16 
 International Development Studies 
 Bachelor Project 
 
2.2 Research method 
The Research method is mainly inductive, explorative and inspired by anthropologic 
ethnographic studies (Blommaert & Jie, 2010).  
The inductive method was chosen on the basis of a desire to let the empirical data guide the 
study more so than a predefined theory.  
The desire to take an inductive approach let me to base my study around field work. The 
empirical data used is therefore mostly first hand data, but also second hand data such as 
development reports and so forth have been used.  
 
2nd hand data 
 Quantitative data concerning the usage of internet in Peru and in the rest of the world  
 Quantitative data on the world’s ITC distribution and use.  
 Qualitative data in the form of studies already done on this topic and development 
strategies and projects concerning empowerment of women through ICTs. 
 
 
1st hand data 
Before going to Peru to conduct my field work I intentioned to observe the women taking 
classes at the office, interview around 10 of them and perhaps do a group discussion/ 
interview, as well as conduct interviews with the staff who were or had been giving the 
classes. Shortly before I was leaving, ADC’s chairwoman wrote me that the office had been 
burglarized and that all the laptops they used for the classes and most of their own computers 
had been stolen. Therefore the plan I had in terms of reaching the women and observing them 
probably no longer would be possible. When I arrived at the office and came to understand 
the realities of their situation I decided to only conduct interviews, as I would not be able to 
observe the lessons, nor have the accessibility to the female students, by them being at the 
office.  
In addition to the interviews I decided to have the women fill out some personal data in order 
to have their educational background, age etc. for a specification of the research target. I chose 
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to fill it out with them at the end of the interviews as a facing out in order to secure specific 
data. 
 
The 1st hand material collected consists of; 8 individual narrative-based interviews with 
women that have attended computer lessons at the NGO ADC, 1 semi-structured interview 
with the Directora Ejecutiva, , field notes/observations, informal interviews and a form in 
which the interviewees, except from the ADC employee, filled out specific personal data. 
Originally I conducted 9 interviews with women who had attended classes at ADC, but one 
had too poor sound quality to be transcribed and will thus not be used in the study.   
 
2.2.1 The interview design and theory  
For the interviews with the women who attended the ICT program I utilized a mix of The 
Narrative Interview (Hornsdal, 1999) and the Narrator Focused Interview (free translation, 
Hydén, 2000), since I was interested in a study based on the empirical findings and I wanted 
to include other aspects of their lives apart from the computer lessons.   
 
A narrating interview 
The interviews that I conducted with the women were on the basis of the combination of 
aspects of Hornsdal’s Narrative Interview and Hydén’s Narrator Focused Interview model. 
Hornsdal focuses on the narrative room where the interviewee to speak freely and narrate 
without interruption. This meant that I interrupted the interviewees as little as possible 
during the actual interview and acknowledged by saying “yes, hmm, aha” and so on (Hornsdal, 
1999; 108 & Hydén, 2000, 143, 146).). It was not my wish to adopt the exact method of 
Hornsdal, since I was not, opposed to Hornsdal, necessarily interested in the life-story of the 
interviewee. I therefore asked a few questions that I had prepared beforehand because of 
linguistic considerations, but also because I wanted a narration that was more focused and 
not open to entire life-stories, but stories that would be able to contextualize the women’s use 
and relationship to the new ICT’s.  
The reason that I chose the combination of these two theories for my interview design with 
the female students, was that I wanted an interview design that would make room for the 
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women to express themselves outside of the topic which I wanted to encircle, which also 
resulted in interviews steered mainly be the interviewees, with follow-up questions.   
I utilized the above aspects from Hornsdal and mixed it with Hydén’s approach. Hydén 
focuses on narratives as pluralistic and representing the individual woman or man and not 
e.g. women as a homogenous group. She sees the interview as a co-construction made by the 
interviewer and interviewee and she does not accept the researcher as an objective listener, 
but as an active participant in the creation of the interview (2000; 140).  
Having this in mind I applied the interactive and polyphonic aspects from Hydén’s theory in 
my interview design (Ibid.; 141- 152).  
From The interactive Aspect of the interview I have utilized the following guidelines that 
Hydén proposes. I chose to consider the length of my interviews and try and keep them to 
about an hour as a consideration to the attention given to the interviewee (Ibid.; 142).  I kept 
this as a guideline and did not keep strictly to this limitation, because I was not able to do 
follow-up interviews and thus wanted to extract as much information possible from a single 
interview with each woman. Before each interview I informed the women of the approximate 
time frame, the theme of the interview and the possibility of remaining anonymous, in order 
to inform the interviewee of the game rules (Ibid.). Furthermore I made it clear that the 
information they present to me will not be passed on to ADC if they did not wish so, but since 
all but one had no problems with being anonymous nor having the information given to ADC it 
was not a big issue in the interview situation. 
The polyphonic aspect 
From this part of Hydén´s theory I applied her views on the role of the interviewer in the 
analysis of the interview. The interview is created in the interaction between the interviewee 
and interviewer, which means that the interview is only one of many possible outcomes (Ibid.; 
150). The interview could have been different with a different interviewer, a different 
situation and a different mood of the interviewee, to mention a few. It is therefore important 
“… to be aware of the interview´s polyphonic aspects means being aware of the fact that the 
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testimony one takes part in, represents one of several potential testimonies.” (free translation, 
Ibid.)  
 
In short 
In the interviews with the female students the method applied was narrative based and 
unstructured to a large extend, but with some clarifying questions.  
The interview method for the ADC employee was semi-structured, bordering on structured 
approach since I was interested in more specific information about the organization (Kvale & 
Brinkmann, 2009) 
 
 
2.2.2 Presumptions  
When I went to Lima to research for the study it was not the first time. I had already worked 
at ADC approximately six months before, during two and a half month as an intern. I therefore 
knew many of the routines of the office, the staff, I had participated and observed the program 
I am writing about and I knew some of the interviewees. This prior knowledge gives me both 
advantages and disadvantages which I will elaborate further on below.  
The advantages for me as a researcher was e.g. that I was able to use my already established 
friendship and trust from my previous position as intern at the office. This meant that the 
female students saw me as trustworthy, but it also meant that even though I explained to 
them I was no longer employed by ADC they saw me as an elongation of ADC. I was perceived 
in a certain way by the ones of them that new me prior to the research period. The ones that 
had not met me before did not have these presuppositions about me and my role, but it 
seemed that my connection to ADC and the fact that I held most of the interviews in the office 
space meant that I was given a seal of approval through the NGO.  
I already knew the programs, mission and vision of ADC and I had been involved in the 
creation of the virtual network for the women, which was the final stage of the ICT program at 
ADC. This gave me knowledge of the prior events, since I was not able to observe the lessons 
while I was conducting the field work, due to the fact that their computers had been stolen. 
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From my own perspective it also meant that I felt a personal responsibility towards both the 
employees at the office and the women attending the computer classes. Because of the 
personal relations I had to be much more aware of critical distance in order to analyze the 
empowering role of the ICT program. How is it possible for me to do a critical project on the 
empowerment of women through the use of ICTs at this particular office without having some 
sort of bias? In continuation of my epistemology I do not attempt to make an objective study, 
but in order to give room for the women’s narratives, rather than a specific agenda coming 
from me, I chose a research method which puts me and my presumptions in the background.  
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3. Theory  
 
The objective of this study is to investigate the process of empowerment that has taken place 
in the lives of the women undertaking the ICT classes at the NGO ADC in Lima. The 
empowering process will be investigated by applying a combination of the theories of 
empowerment by Naila Kabeer, Erin Murphy-Graham and Sarah Mosedale. 
Naila Kabeer is a development and feminist scholar whose work concentrates on women’s 
issues, mainly on the labor market in a development context (Kabeer, n.d, ukfeminista). I will 
place her theories within the tradition of Gender and Development (Appendix F). In order to 
give her theory on empowerment some concrete examples I am utilizing Erin Murphy’s study 
and Mosedale to place her power concept within a wider frame.  
 
3.1 What is empowerment? 
 
As will be elaborated in the following chapter Kabeer’s theories focus mainly on the structural 
aspects of power in a cultural and historical context. When it comes to empowerment she 
criticizes the Women in Development tradition for not looking into the cultural and historical 
aspects of empowerment, but she also tries to give an analytical strength to the term 
empowerment (Kabeer, 1994; 223-263). It is thus her analytical dismantling of the fuzzy and 
vague concept empowerment, in order to use it as an analytical tool, which I can utilize in 
order to look at the empowerment process of female students at ADC with definite 
parameters. I will therefore run through the different aspects of Kabeer’s empowerment 
concept and describe how I will utilize it in my analysis.  
 
3.1.1 The fluid aspect of empowerment 
Firstly I will look at the aspect of empowerment as a process of change.  Mosedale describes 
how “…empowerment is an ongoing process rather than a product. There is no final goal. One 
does not arrive at a stage of being empowered in some absolute sense. People are 
empowered, or disempowered, relative to others or, importantly, relative to themselves at a 
previous time.” (Mosedale, 2005; 244) I shall later return to the aspect of whether women are 
relatively disempowered in comparison with men later. What I will focus on now is the 
individual process. Kabeer expresses it as; empowerment is a process of change, from having 
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no or little power over the strategic life choices, to obtaining that power (Kabeer, 1999; 437). 
She points to the fact that one has to have been disempowered to go through the power of 
empowerment.  At the same time, given that empowerment is a process, it is difficult to talk of 
the disempowered and the empowered, because it is a continuous process.  
We cannot say whether one is disempowered in ultimate terms, as Mosedale points out, but 
look to the relative change. The analytical concepts that can be applied to determine the 
process of empowerment are according to Kabeer agency, resources and achievements, these 
will be further elaborated below. An example might be a woman who gains knitting-skills, 
which enables her to sell her knitting, gain money and perhaps make a new strategic life 
choice if that is what she wants. Obtaining this skill does not mean that she was without 
power before, it mean that gaining this skill and using it to change something in her life, gives 
her a power over her life that she did not have before, providing her the possibility of more 
choices.   
Kabeer find that only strategic life choices are important to empowerment, because “not all 
choices are equally relevant to the definition of power” (Ibid.). She names the strategic life 
choices; first order choices.  These types of choices are important for individuals “to live the 
lives they want” (Ibid.). In other words, these are the choices that are the most important for 
the individual to have power over. The strategic life choices are the choices of livelihood; 
whether to take an education, to get married, to have children, to work etc. These choices 
frame the second-order choices, which are the choices that are “important for the quality of 
one’s life but does not constitute its defining parameters” (Ibid.).  This distinction is both 
useful in terms of deciding which choices to examine when looking into empowerment, but it 
also raises questions related to the theme taken up earlier of the fluidity of empowerment and 
the disempowerment. Therefore I will take Kabeer’s division into consideration and in 
determining how important the ICT program at ADC has been for the women’s life, make a 
distinction between first- and second-order choices. I will not as Kabeer, only consider the 
first-order choices to be important to the process of empowerment.     
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3.1.2 A conceptual framework 
“The ability to exercise choice incorporates three inter-related dimensions: resources,… 
agency… and achievements.” (Ibid.; 435)  
The three dimensions of the ability to exercise choice, and thus empowerment, are the 
categories I can apply in order to see the aspects of the empowerment process that the female 
students at ADC might have undergone.  
 
Resources 
Resources, understood as material, human and social, are important, as they strengthen the 
individual in its ability to make choices.  (Ibid.; 437-438) 
Resources give a potential choice, rather than an actualized choice.  This means that the 
changes in resources do not presuppose a specific change in choices made, as this change in 
choices also relies on the context. Hereby saying that the one has to look at the resources from 
more, than the aspect of access in order to understand how they can play a role in the process 
of empowerment (Ibid.; 443- 444). 
I will mainly be focusing on the material resource of the ICT program, in terms of resources.  
When looking at ICTs I will see them as a resource, with the impact of the resource being 
determined by the use of it. In other words, the ICT program at ADC can be seen as a resource, 
but the empowering aspect depends on the content.  
In order to investigate the content I will use the results of Murphy-Graham’s study1. Murphy-
Graham finds that education can “act as a catalyst of empowerment if it increases women’s 
knowledge and understanding, self-confidence, and awareness of gender equity.” (Murphy-
Graham; 2008; 31) She thereby implies that not all education will act as a catalyst, 
emphasizing that important aspects of the content are crucial for the empowering effect of the 
educational program. 
   
                                                 
1
 Murphy-Graham’s study is a comparative study in Honduras where she both investigates women who have 
participated in the educational program SAT and women who have not. She is thus able to detect the differences 
and come to a conclusion on, which parameters in the educational program that have resulted in the female 
participants going through a process of empowerment, which the others have not. Since I am not able to do the 
same in my study, I find her points useful to include and transfer in my analysis of the ICT program.  
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She gives three main parameters to see education as empowering;  
 it must increase knowledge and understanding,  
 self-confidence  
 and the awareness of gender equity (Ibid.).  
 
She notes that the program must offer a “curriculum that challenges current sexual 
stereotypes and provide students with alternative visions of society unburdened with gender 
inequality.” (Ibid.; 33) She also includes the aspect of “…specific, tangible skills and 
knowledge…” (Ibid.; 38) gained in the program, e.g. bigger vocabulary, planting strategies for 
yucca, chicken farming and critical understanding (Ibid.; 38-39).  
 
I will view on the ICT program as a resource and look at the content of the resource and how 
the women are using it and to which extend it is actually applicable to their context.  
 
Agency  
In order to make use of the resource of e.g. ICTs one has be able to use one’s agency. Agency is 
defined as an individual’s or collectivities’ “…ability to define one’s goals and act upon them.” 
(Kabeer, 1999; 438) Kabeer’s agency can be divided into two types. One is the decision-
making agency, which is the one described in the quote; the visible agency, where one realizes 
one’s goals. The other type is the inner agency or self-confidence, self-esteem, or sense of self 
(Mosedale, 2005; 249). Kabeer notes that agency is about more than the noticeable action, but 
also about the individual’s or collectivities’ sense of agency, meaning the inner feeling of 
power (Kabeer, 1999; 438). Here the inner agency is perceived as laying the grounds for the 
possibility of being able to define and carry out one’s goals. The inner agency becomes 
important to notice as well since there might be factors that does not allow the individual to 
pursue their goals, such as cultural barriers, financial, health issue etc. (read; resources and 
context) (Murphy-Graham, 2008; 37)   
 
I will thus look at the achievements obtained by the women, thus the results of their ‘outer 
agency’ and ‘inner agency’, changes in their understanding of themselves, their self-confidence 
etc.  
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In short 
The conclusion on these aspects of empowerment is that one has to take into considerations 
the resources available and how they are utilized. I will in particular look at the ICTs as a 
resource and see how the women utilize it. The resources and the agency that the individual 
holds is part of what makes them able to uphold power over their own lives.  
The following aspect concerns itself with the choices that individuals make and how a choice 
of “tradition” is not to be seen as disempowering e.g. if a woman chooses to raise her children 
as opposed to work (Mosedale, 2005; 246).   
 
3.1.3 Context Dependent Achievements 
Kabeer criticizes the development studies, which she examines, for taking an analytical 
approach of achievements focusing on “inequalities in people´s capacity to make choices” 
(Kabeer, 1999; 439), but do not investigate the differences in the choices made. One cannot 
presume that “all members of a society will give equal value to different possible way of ´being 
and doing’.” (Ibid.) There are different positions on different discourses and not all people are 
exposed to the same. Different individuals therefore make different choices. We therefore 
have to make a distinction between differences in preference and the denial of choice (Ibid.).  
It is vital to take the context of the woman’s choice into the analysis to see if it was a choice of 
hers not to make it. Because the choices made by the individual woman are dependent on the 
context in which she lives.  
 
Norms and values 
Kabeer introduces the term of doxa which can be seen as a state of absoluteness. This can be 
understood in the context of gender roles. A ruling doxa on the position of women in society 
could be that they have to cook in the house. If there is a naturalization and no questioning of 
this social rule there is a state of doxa. This is not to say that individuals may not create 
alternatives under this doxa, but it might not be possible to exercise these alternatives 
because the doxa equals “the aspects of tradition and culture which are so taken-for-granted 
that they have become naturalized.” (Ibid.; 441) One could postulate that when there are no 
competing discourses, but a state of doxa these norms and values are so naturalized that they 
are never questioned.  This brings us back to choice.  
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“…choice necessarily implies the possibility of alternatives, the ability to have chosen 
otherwise.” (Ibid.; 437)  
 
How can one exercise choice and thus power over one’s own life, if there are no alternatives?  
It is rare to see societies where the gender roles can be seen as doxas, therefore I will work 
from the assumption that there are alternative visions available in the society, but 
maintaining the perspective that the individual woman might not have access to these 
discourses and therefore not question her own position, and in reality live under a doxa. In 
this case the internet can give access to other rules, norms and values and offer alternative 
discourses or facilitate a space for the woman to express opinions that might not be welcomed 
within the discourses of her society.  
I will therefore look at the context in which these women exist, look at the discourses that are 
dominant when it comes to gender roles and see how the ICT program and thus the internet 
can offer alternative discourses, new possibilities that can lead to other choices.  
 
3.1.4 Summing up Empowerment as an Analytical Frame 
Kabeer provides a fractioning of the concept empowerment. She divides the concept into 
different aspects, which allows us to analyze the process of empowerment, by looking at these 
specific processes. It is important to remember that these aspects are inter-related and it is 
therefore important to look at all the aspects and it will be difficult to maintain a division of 
the concepts, since they influence each other.   
 
When analyzing the possible empowerment of “the women” I will be applying the three 
aspects that in combination are seen as the empowerment process as well as the aspect of 
context. I will thus look into first- and second-order choices, the resources that have become 
available to the women and their use of these, the women’s felt and achieved agency and the 
context in which they are making their choices. 
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3.3 Gendered Power 
 
Empowerment is rooted in the notion of power and I therefore want to explore and extend 
the power concept from which Kabeer operates. 
Kabeer sees power an unevenly distributed between men and women. This is the 
‘background’ for talking of not merely empowerment, but ‘women’s empowerment’ (Ibid., 
1994; 224-229).  
Her power concept shifts power away from the interpersonal to the structural level, where 
norms and rules hold certain power structures in place. The dominant discourse allows 
uneven distribution of power between genders. From a post-structuralistic perspective, the 
discourses uphold certain power relations through the naturalized state (Foucault, 1998; 94). 
This perspective on power is also referred to as ‘power over’ (Kabeer, 1994; 225).  An example 
is a girls who wants to attend school, but more powerful actors or the inequality within the 
rules and norms in the institutions prevent her (Mosedale, 2005; 254) or she might not even 
consider the possibility that she could go to school. Here ‘power over’ is thus exercised more 
implicitly and ‘hidden’.  
The gender inequalities, as results of the norms and values reproduced in the structures, are 
what lead to men holding more power than women, the women thus becoming relatively 
disempowered. She writes; “⦋a⦌n institutional, rather than purely interpersonal, analysis of 
the male power draws attention to the gender biases implicit within the rules and practices of 
different social institutions.” (Kabeer, 1994; 226) 
For Kabeer it is therefore crucial to question the power relations from an institutional level 
and look at power from a structural perspective, because she believes that gender equality on 
the institutional level, will give each individual woman the possibility to choose and decide 
over her own life and thus be empowered.  
With that being said, Kabeer also includes aspect of the ‘power within’, which can be seen  as 
inner agency, e.g. “what does a girl need in order to pursue education?” (Mosedale, 2005; 
254). She needs the reflection to understand her situation and how to improve it; the inner 
agency that makes her believe that her actions have an effect; and self-confidence in her 
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abilities to learn (Ibid.; 255). This aspect is important in relation to women’s empowerment 
because it is the foundation for resisting the existing power structures.  
 
The above ‘power over’ understanding of power is a zero-sum game i.e. that “one person’s 
gain is another’s loss” (Ibid.; 250). There is a winner and a loser, but by looking at other 
aspects of power we might be able to include other components of the power framework. 
From that I wish to turn to a concept of ‘power with’ introduced by Mosedale. The ‘power with’ 
concept supposes that it is possible to achieve more as a collective than as an individual 
(Ibid.). This is interesting in terms of ‘women’s empowerment’ because scholars as Agarwal 
and Rowlands sees the collective empowerment of ‘women’ as important to the 
empowerment of the individual woman (Ibid.; 248). Kabeer similarly talks of ‘women’s 
empowerment’ and women in opposition to men’s power. There are structural structures that 
disempower women in comparison to women. Not only this aspect of power, but the above 
thoughts on empowerment inherently suppose women as a group, suppressed by male power.  
 
In order to move beyond the understanding of power where women are victims opposing the 
powerful men I will turn to the Foucauldian power concept. In the Foucauldian understanding 
of power; power is fluid and cannot be possessed by the individual, it exists in relations 
(Foucault, 1998; 94). All relations are thus power relations and he does not view power as 
being held in an institution or by individuals. Power is everywhere and the relations of power 
and resistance are inevitable. Power is not something that individuals hold and exercise over, 
it is to be seen as ‘outside’ people. This demonstrates how one person can never posses total 
power upon another person since there is always the possibility of resistance in the power 
relations and thus the possibility of turning the relation of dominance up-side down. (Nilsson, 
2009) 
Power is knowledge, e.g. it is the knowledge on women and men, the discourse / doxa / the 
truth about what a woman and man is. This is where the power lies, in the ‘truth’ and this 
truth is what enables certain power structures, or relations. (Rabinow & Dreyfus, 1983; 169)   
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I will take the perspective of Foucault and insert Kabeer into this idea of power, because she 
also touches upon it herself, when she refers to structures. Power is thus understood as truth, 
also to be named as doxa or discourse, and can be seen in its realization as the power 
structures. The ‘power over’ aspect of Kabeer’s theory is thus understood as discourses that 
‘hold power over the individual’, as this also manifests itself in individuals and institutions 
having ‘power over’ others qua the dominant discourse. This allows us to see women and men 
as cultural and historical categories, and move beyond this to look at the ‘real woman’ 
(Mohanty, 1988; 62) in the context of the cultural and historical.  The ‘power within, over and 
with’ that are possible in the given context are all results of the available discourses. When 
talking of empowerment, this does not necessarily mean a change in ‘power’ in the 
Foucauldian understanding, but it is still a change in the individual’s life related to their ability 
to make choices.    
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4. Analysis  
 
By combining the concepts on empowerment presented in the theory section, I will analyze 
the empowerment process of the women participating in the ICT program, by; 
 Describing the program and looking at its empowering aspects in relation to Murphy-
Graham’s parameters, 
  Analyze the process of empowerment that the women have gone through in the 
participation of the ICT program, by applying the concepts of Kabeer 
 Relate the empowerment process to the gender discourse that the women live in 
 And see how the gender discourse in ADC further empowers the women   
 
As mentioned in the first pages of this study, the ICT program at ADC is a project developed in 
order to give women computer skills, to educate on the importance of women in ICT and to 
create a virtual network for women. The approximate 
120 women who participated in the program were all 
either women working in unions or the informal sector. 
The informal sector is the part of the labor market 
which is outside of the official labor market. The 
workers on the informal labor market are not 
recognized or given rights  in the official system. The 
women from the informal sector in the ICT program are e.g. ‘trabajadoras del hogar´ or 
‘ambulantes’ which can be translated into housekeepers or mobile sellers. The situation of the 
women in the informal sector consists of a very fragile and insecure work situation (Appendix 
A & B). The sellers are not recognized by the mayors and do not have any rights as workers. 
They risk being arrested for selling on the streets etc, since they need a permission from the 
municipality in order to sell on certain streets, these permissions are often temporary and the 
workers are thus asked to move without anywhere to go and sell elsewhere. The women who 
are trabajadoras del hogar neither have any legal rights in terms of working hours, payment 
etc., since they are not recognized as workers (Acosta, 2013).  The general situation of these 
women is thus, that there economical situation depends on their day-to-day income.  
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The women who are ‘sindicalistas’, are included for 
another reason, since the organization also has the 
objective of spreading the importance of equal access 
to ICTs in the labor unions and to unite women in 
these unions in order to strengthen them(Appendix 
D).  
 
The women I have interviewed have short educations and belong to the higher-low class to 
middle class in Lima. As one of the women says they have the “education of life” (free 
translation, Appendix A). The majority is divorced and live with their children. They are from 
44-65 years old and are thus adult women.   
 
The women are different individuals with each their live story. What they have in common is 
their economic status and their current placement in the work field. They are venders, manual 
workers and the like or currently unemployed. Some of the women are furthermore 
‘employed’ at labor unions, but this is on a volunteer basis. Having the women in mind I will 
turn to the components of the ICT program that they participated in at ADC.   
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4.1 The ICT program 
First I will give a brief description of the program and its content. I will then look at the ICT 
program  and discuss how it may be seen as an empowering resource to the women who have 
attended the program. 
Murphy-Graham finds that educational programs can “act as a 
catalyst of empowerment if it increases women’s knowledge and 
understanding, self-confidence, and awareness of gender equity.” 
(Murphy-Graham; 2008; 31) She also includes the aspect of 
“…specific, tangible skills and knowledge…” (Murphy-Graham, 
2008; 38) I will therefore look into which of these components the 
ICT program entails and whether the women have gained self-
confidence, applicable skills, gender awareness and an increased 
knowledge and understanding.  
 
The program has three aspects; computer lessons, a virtual network and a campaign on the 
importance of equal access to ICTs. (Appendix B). The aspect that I am focusing on, is the 
aspect of the computer lessons.  
The lessons were given two times a week for two months, per group, which were approx. 12 
women. The classes were mainly taught by two women, Susy Omayra Torres and the 
Directora Ejecutiva Maria Susy Ampudia.  
  
The lessons were structured in the following way: 
 
Module Theme Content 
1 Knowledge about one 
self, gender and personal 
identity 
 
The system of sex / gender. How the computer can be 
an instrument of empowerment 
2 Introduction to Office 
software 
 
What is the computer and the system Windows 2007 
Exploring Windows and introduction to Office 
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3 Office and Elaboration of 
Documents 
 
Word and Power Point  
4 Internet Explorer 
 
The Program Internet Explorer 
Creation of emails 
Accessing social networks, such as facebook and 
blogs2 
     (Appendix D, free translation) 
 
More specifically the women were first introduced to the aspect of access to ICTs from a 
gender perspective and giving tools to value themselves (Appendix B). The gender 
perspective e.g. focused on the importance of women participating in the sphere of the 
internet, becoming protagonists, and being included in the realm of new technologies 
(Appendix B).  
The computer course was very basic in its form, since many of the women had no prior or 
very little knowledge of how to manage the computer, especially the women from the 
informal sector, which are all but two of the women I interviewed. The women were thus 
introduced to the specific programs of Office and their components as well as the internet in 
the form of facebook and email.  
 
In order to enter the subject of how the content of the ICT program can be seen as 
empowering I will continue into analyzing which parameters the program fulfills in relation to 
Murphy-Grahams components for empowerment through an educational program.   
 
  
                                                 
2
 See appendix G for a more elaborate version of the content 
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4.2 The ICT program’s ‘magic’   
 
In order to answer this I will utilize the different aspects of women’s empowerment suggested 
by Kabeer, while looking into the parameters of an empowering program from the 
perspective of Murphy-Graham.  
 
4.2.1 Agency  
 
Both Kabeer and Murphy-Graham stress the aspect of ‘inner agency’, I shall therefore look into 
the women’s testimonies to see if they express a gained self-belief / ‘inner agency’.  
When it comes to lack of self-confidence or ‘inner agency’ it is most explicit in the area of the 
computer, which includes an aspect of self-discrimination. Enedina and Elizabeth express how 
they were afraid of the computer and believed that 
the computer to be for young people.  “Because of 
my age I won’t be able to understand.” (free 
translation, Appendix A). They have a disbelief in 
themselves.  
Ilci, who is also notes how she tried to learn how to 
use the computer from her daughters; so I said; 
“how do you turn on a computer?”(...) It may be that I 
turn it on and all is destroyed, I said it to my daughters.(...) in order not to ask too many 
questions I stayed quiet and looked no more. “But mom I have told you that here and there. See?” 
(…) I looked at the computer with fear. With this fear, because one day I touched a button and it 
erased my daughter’s work.  (…)”  
Her fear is thus not necessarily based on her age, but because of prior bad experience. The 
lack of knowledge and understanding, combined with an impatient family made her loose 
belief in her own capabilities.  
 
The Directora Ejecutiva explains how the women’s children have told them not to touch the 
computer, because you will break it. She finds that this blocked the women and therefore they 
came with fear to the classes. Part of the classes have been a process of giving them the initial 
security in order for them to use the computer with calmness, knowing that if they know how 
to use it there is no reason why it should break. (Appendix B)  
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This fear is to be seen as a sign of lack of confidence and belief in one’s own abilities. From this 
initial fear that can be interpreted as a lack of inner agency what development can we see in 
the ‘inner agency’? 
 
When asking Sefora what she gained from the ICT program she said: “Yes I have learned, 
because I lost my fear.” (free translation, Appendix A) There is thus a change in self-
confidence. The fear of the computer has gone and instead the women have gained a 
confidence, that can be noted in e.g. Elizabeth’s testimony, where she explains how her self-
confidence was lifted after counting her gained knowledge to her family; she says that she 
returned with another mentality and she told her grandchildren about the different names of 
the software and hardware of the computer, which they did not know (Appendix A).  
The aspect of a change in inner agency that Kabeer sees as a part of the empowering process 
and Murphy-Graham finds crucial for a program to lead to women’s empowerment is thus 
visible in the changes that the women recount. 
 
To add some other aspects to Murphy-Grahams crucial aspects of an educational program for 
it to be empowering to women, I might add another aspect, which is that the relation between 
the teacher and the women attending the classes.  
A reason why the women became more secure in terms of using the computer is not only to 
be found in the focus on building their inner agency, but there might also be a reason in the 
comment that Enedina makes; “I thank (…) Miss Sussy with all the patience she had. She knew 
how to teach us and repeated 40.000 times.” (free translation, appendix A) The patience is 
also an aspect which Sefora points out. This safe atmosphere has been important to the 
women. What could be added to the perspective of Murphy-Graham is that it is crucial that the 
teachers understand the situation of the women which they are teaching, which also enables 
them to give them relevant skills.  
 
The ICT program has thus affected the aspect of inner agency, in relation to the computer, for 
the women participating. As empowerment is a process, the aspect of self-confidence is also. 
This confidence in regards to the computer can be referred to other aspects of their lives if 
they expand their inner agency more. Many of the women possess a great deal of inner agency 
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already, they are not afraid to speak their minds, to believe in themselves in order situations. 
This can be seen in the light of empowerment as a process and that apart from the ICT 
program some of the women obtained positive changes in their inner and outer agency from 
other aspects of their relation to ADC (appendix A). The change in ‘inner agency’ can be seen 
as a result of the gained knowledge and understanding, manifested in the computing skills 
that the women have obtained. The obtainments of these skills have made them able to utilize 
the computer in different ways.  
 
4.2.2 Applicable skills 
In general, the women mostly use the computer to enter the internet, which they utilize as a 
source of communication; they use facebook to chat with old friends and Sefora also uploads 
photos. As a source of information they use it to look for news and listen to the radio, keeping 
them “up to date” as Vicky expresses it (free translation, Appendix A). Enedina is a gamer and 
mostly uses the computer for pleasure, playing e.g. solitaire. Elizabeth took the basic 
knowledge from the course and acquired more in order to use Skype. She hereby took action 
and achieved her goal of communicating with her family, and thus showed the capability of 
transforming her ‘inner agency’ into ‘outer’ by accomplishing her goal and increased her 
empowerment.   
 
The majority of the women obtained a basic knowledge and understanding of the internet and 
in particular the social platform, facebook. They have gained computing skills that make them 
able to communicate through the internet. The fact that the women are communicating with 
friends and family, shows that they have been able to set a goal and obtain it, which is the 
definition of agency. The gained computing skills, combined with the gain in ‘inner agency’ has 
resulted in ‘outer agency’.  
The women who have gained the most computing skills are Vicky, Josefa and Elvia who also 
utilize the knowledge they gained of mail system to communication with the labor 
organizations they are involved in and to obtain information on 
upcoming events etc. The reason why these women utilize these 
skills can be seen in the light of the applicability to their lives.   
Elvia notes; “Me, as leader for example. I have to know, this, how to 
use the computer.” (free translation, appendix A) Apart from utilizing the email as a source of 
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communication, she uses the computer to write her own texts, official papers and letters. The 
knowledge she has from the ICT lessons she uses to incorporate herself in her work in the 
union. Elvia has a concrete context in which she needs these computing skills and it therefore, 
perhaps more eager to apply and extend her knowledge.  
What she learned at ADC was not enough, so the general secretary at the office tells her that 
she has to do her own papers and they help her to correct them (Appendix A). 
The women who have a direct use of the mail, Word and obtaining knowledge related to work 
have had a clear goal with obtaining the computer skills and have therefore been able to 
incorporate them in their lives, whereas the knowledge obtained on Office are not utilized by 
the majority of the women. This might be because of the basic content of the program. The 
majority does manual labor and the skill of writing on the computer is thus not that relevant 
in their work, whereas the women included in the unions find more use of this skill. Or it may 
be found in the basic character of the program, thus the knowledge obtained by some of the 
women was not enough for them to utilize it to e.g. seek a job where computing skills are 
required or the skill is not applicable to the lives of these women.  
  
It seems that the course was not profound enough; it did not 
give them women enough knowledge and understanding so 
that they can utilize the computer and the internet freely. For 
many of them it is still a struggle and it takes a long time. As 
they express they are no longer afraid of the computer, but they would like to have learned 
more, because the skills they have learned are not enough for them to get the optimal out of 
the resource of the computer. The ones that are utilizing the computer more extensively are 
the women who can transfer the skills acquired directly to their work, and whom have gained 
further knowledge after the course, from colleagues or family. The skills could have been 
focused more directly on specific necessities in the lives of the women who do not participate 
in the ‘administrative’ aspect of a union.  
They have learned how to use social network, because there was a focus on women as 
protagonists (Appendix B), but perhaps that universal understanding of women as 
protagonists in the internet as being important, is not that relevant to the women 
participating in the course. One might think that they would have benefited more from gaining 
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specific skills as; writing a job application, how to look for jobs, how find information on labor 
unions etc. The focus on social media has made the women able to communicate with their 
relatives and giving them the possibility to join networks, while it has not given them 
knowledge and understanding of the internet at large. On the other hand the communicate 
skill is what the women utilize the most, because they have a desire to stay in touch with 
family and friends, whereas they are not looking for other job opportunities.   
 
In short 
So far we can note that the women have gone through an empowering process in the terms of 
gaining more inner agency, which gives the foundation for outer agency and thus obtaining 
one’s goals through action. They have gained knowledge and understanding of the basic 
principles of the computer and lost their fears towards the 
machine. This knowledge and understanding is manifested in 
the computing skills they have and thus the way they are able 
to utilize the computer in their everyday lives.  
The women are utilizing the computer as a media of 
communication, through facebook and Skype and information 
in the form of obtaining news. The ones involved in the labor unions furthermore use it to 
produce texts and do work that they were not able to before.  
The content and the length of the ICT program have given the women basic knowledge, but 
they are still struggling with mastering the computer.    
 
4.2.3 Choices 
As shows above the women have gained new skills and a strengthening of their belief in 
themselves, but which influence on the choice that the women make, has the ICT program 
had? 
It seems that the role that ICTs has in the interviewed women’s life does not make a great 
difference in the matter of strategic life-choices. None of them have decided to start a new 
career, to get divorced etc. because of their new knowledge and skills in relation to the 
computer and the internet, but it has changed on the aspect of second-order choices. E.g. 
Vicky has changes her style of clothes (Appendix A), many of the women have chosen to 
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contact old friends and family. These are choices that can be categorized as second-order 
choices that have given the women life quality, but are not strategic life-choices.  
One of the reasons might be that they have not gained enough skills to do so. E.g. Ilci would 
like to publish a book, in order to do so, she has to manage Word quite well and she has not 
gotten so far yet. She also expresses that she wants to seek a job over the internet, but she has 
not done so yet (appendix A). Her knowledge and understanding thus facilitates this choice, 
although she has not made it.  
A choice that might be considered a first-order choice is that of facilitating one’s knowledge 
on to others. 
Many of the women teach what they have learned to other women, or explain to them why it 
is interesting and important for them to learn computing (appendix A).  
In Elvia’s case, her gained ability to use the computer has made her able to help others within 
the union who are struggling with being fired etc. This makes her able to do work that she was 
not able to do before and empowering her in her work. This is also a sign of an outer agency, 
since Elvia is able to achieve the goal of passing on her knowledge and helping other women, 
through her obtained computing skills.  
 
The strategic life-choices as a determination of empowerment lacks complexity in this context, 
because many of these women have either gone through or made these life-choices 
themselves earlier in life. They have worked, they have had children, most of them have 
divorced their husbands, so they are not in the same position to take these types of choices, 
both because they are not financially able to just change their lives, but also because they have 
already gone through many of these typical ‘livelihood’ experiences.  
The choice of entering the ICT program and being a part of ADC and gain new knowledge is 
thus a strategic-life choice and a choice that some of them were not able to make earlier in life, 
because of the gender structures that they have subscribed to. Entering into a community of 
women, fighting for their rights as workers etc. are strategic life-choices for these women. 
Vicky’s choice to dress differently will not be considered as an empowering choice in Kabeer’s 
eyes, but in the context where women’s dressing can be dictated by others, the choice to dress 
differently is empowering in the sense that it is a choice of ‘how I want to live my life’ 
regardless of the norms.  
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The choices made by the women has to be seen in the context in which they live, and as 
Kabeer notes, the fact that a woman does not make a choice does not means that she cannot. 
The skills from the ICT program have made the women able to e.g. look for jobs on the 
internet. The fact that they are not doing so, might be found in the other aspects and resources 
in their lives. Moreover the women might be able to achieve further goal is they acquire a 
higher level of computing skills and many of the women wish to practice more in order to gain 
further knowledge.  
 
Lack of resources 
In order to gain further knowledge the women express a need for practice (Appendix A). 
There seem to be a lack of accessibility to certain resources that influence the women’s 
practicing and thus further gain of computer skills. 
 
Accessibility: Two of the women have their own computers and can thus practice and access 
the computer when they have the available time. The remaining either borrow from their 
children or other family members, or turn to the internet cafés.  
Although it thus seems that there is a relative easy accessibility to the computer, there are 
other aspects complicating the accessibility. 
For example the lack of inner agency that e.g. Vicky expresses, when she explains that she 
does not like to practice on her own because she is afraid of ruining the computer, this means 
that although she has her own computer she needs others to be present while practicing 
(Appendix A). Another aspect that complicates the computing is time. Both the women whose 
relatives have computers and the ones that go to the internet cafés express the lack of time as 
an issue.  The ones who to go to the internet café lack capabilities and this requires them to 
spend a lot of time entering the relevant material, and then a lot of time has passed. The 
primary reason for this is the workload taking up most of their day. 
 
Josefa who wants to communicate with international organizations, lacks practice, and does 
not have the computing knowledge. When she gets off from work the internet cafés are closed 
and the computer at home is occupied by her son. Josefa needs to work in order to earn 
money, so she has to prioritize this before practicing on the computer, making the process of 
gaining her goal longer. Depending on their financial and family circumstances some of the 
women have more time at their disposal.     
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The women who have gained a higher capability such as Elizabeth have more choices in terms 
of utilizing the computer. She goes to the cabins at the internet café close to her house when 
her grandchildren do not take their laptops to her house (appendix A).  
 
She uses the internet 2 to 3 times a week. Sometimes only half an hour, due to of her limited 
time. When she has the accessibility of a computer in the house she tends to use it more 
frequently. It is possible for her to utilize the computer for half an hour and not spend too 
much time to do what she wants (Appendix A).  The aspect of skills can thus make the few 
economic resources and the lack of time less determining for the use of the computer.   
 
Achievements  
The aspect of the resources available to the women is an important aspect in the 
achievements of the goals they have.  Elizabeth wished to obtain information about gender for 
her work and she is doing so through the use of the computer and the internet. What the 
women have already achieved are computing skills and the confidence in manipulating the 
computer. The ones that have further goals have not achieved them yet, e.g. Ilci who wants to 
seek a job and Josefa who wants to communicate internationally, but they are in the process 
and the skills they have acquired had facilitated the possibilities of these goals, while it is up 
to the outer agency of the women to obtain the achievements, while they are dependent on 
the resources in their lives.  
If the women had better skills, more time and money the women would have the possibility to 
choose to obtain their goals faster. This is also a general wish from the women, but the lack of 
certain resources complicates this process, and even more so since the computers that the 
women were able to access and practice on at ADC were stolen(Appendix A, B). Some of the 
above obstacles were eliminated in accessibility of the free use of computers, while the help 
from the staff at ADC was available.  
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4.3 Gender and ICTs 
 
The final aspect of the ICT program is the focus on the women accessing the ICTs and in 
particular the internet. This is thus an alternative vision or a new discourse that the women 
have been exposed to.   
Many of the women came with the vision of not needing the computer and the internet, 
Enedina could initially not see the point and said to her sister when she suggested her to learn 
to use the computer.  “No. I am fine. Satisfied. Calm.” (free translation, appendix A). Sefora had 
to be bribed into going to the course. Some of the women did not give any importance to the 
computer. They did not see the need for entering this sphere.  The Directora Ejecutiva 
explains that in order for the women to be more than consumers and instead generators of 
information; that they need to become protagonists. The reason why it is important for the 
women to learn computing is to be included in the new technologies and not be left behind. 
The goal was thus that the women achieve empowerment and inclusion in this information 
society and that they would feel like protagonists of a new process (appendix B).   
This discourse was presented in the ICT program and this changed some of the women’s 
initial indifference towards the ICTs. 
Elizabeth says; “All of this gave me another idea. My mind has opened more in relation to ICTs. 
And the important is that all of us, the women incorporate us in this. It is truly interesting; 
useful (...) it is like having a key in the hand.” (free translation, appendix A)  
There is not only an aspect of ICTs being important to herself, but a greater vision of them 
being important to women at large. This can also be seen in the Elvia’s narrative.  
Elvia finds it important for the women, in the federation that her union belongs to, assume 
important positions and she finds it extremely important that they gain knowledge and 
computing skills in order for them to rise in the system and be able to take leading posts. 
(appendix A) 
 
They are thus very aware of the importance of the internet as a tool for women and see the 
use of the internet in a greater perspective where it can be used for gaining rights for women 
on the labor market by being a source of information and communication where the women 
can gain new knowledge on labor rights and communicate with other women in the same 
situation. An importance of women’s access to  ICTs from a gender perspective is not included 
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in some of the women’s narratives, which does not mean that they do not have this 
understanding at all, but since they did not express it, one must assume that it is not given 
much value by them, whereas others sees the ICTs as important for a gender struggle, where 
they as women want to acquire skills in order to compete with men, to create communities 
and exchange knowledge crossing borders, by the means of the internet. The women working 
in unions, such as Elvia, Elizabeth and Josefa see the greater goal with obtaining computing 
skills, since they connect this aspect of equality of opportunities to other discourses that they 
have been exposed to in ADC and use in their struggle for women’s rights on the labor market. 
 
In short 
The ICT program has thus facilitated an alternative discourse in terms of a gendered 
understanding of the ICT’s, which some women have thought into a greater understanding of 
women’s empowerment, while others understand the ICTs from an individual perspective. 
The idea of women’s empowerment from these women may be seen as stemming from an 
understanding of them as having less power in the society at large.   
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4.4 Gender and Lima 
Below I shall examine the gender discourses in ADC, but first the discourses or gender norms 
and values in the women’s live at large will be examined, in order to understand the context in 
which they live. The discourses described taken from the women themselves. This does not, 
however, mean that they are the only available discourses on gender in Peru, outside of ADC, 
but that the power structures experienced by the women are real structures and the results of 
the discourses under which the women have acted.  
 
Generally, the women come from outside of Lima and have come to the city because of 
marriage or seeking work when they were children or young women. Alicia explains how her 
husband was abusive towards her. She was married to him at 14 because he told her father 
that she was pregnant. It was therefore not her choice; the men decided what the girls were to 
do with their lives (appendix A). For many of the other women it was not their fathers as 
much as their husbands that made decisions for them e.g. stopping them from continuing 
school. Their lives have been about raising their children and working in order to survive and 
sending their children through education. The idea of getting married and having children is a 
dominant discourse in Peru and while the interviewed women were younger is was the norm 
that the woman stayed at home with the children. It was thus naturalized that the women 
should stay at home taking care of the children, while the man worked and provided the 
family financially. 
Although this was historically the norm, it has become more accepted for women to work, 
while it is still expected of them to maintain the house and take care of the children. 
While working, Josefa experienced that men get paid more and are prioritized higher than 
women in the work place and concludes this as a result of male chauvinism where some men 
think they can order women around. This old discourse, that women is the property of men, 
still prevails, where the woman is an object that at the man’s whim.  “To hit us, maltreat us, 
use us violate us sexually, as many times as they wanted.” (free translation, appendix A) But 
the women did not have rights or a say; no right to complain.  
Josefa notes that today, there are still male chauvinists. She experiences men telling their 
wives that they cannot leave the house which Josefa interprets as a sign of the men thinking 
that if women learn, they will not behave as the men wants.   
Roskilde University Vivi Larsen Fall semester 2013 
  
47 
 International Development Studies 
 Bachelor Project 
 
The women experience that men maltreat women. In the lines of this there is a high rate of 
violence against Peruvian women. There even is a Peruvian word for women murdered by 
their partners ‘Femecidio’ (Manuela Ramos, 2006).  Alicia had a violent husband and her 
sister was murdered by her husband. The government did make a campaign against violence 
against women, but Elvia said that this campaign did not help since the women’s reality is that 
they do not leave their husbands as they do not believe they can support themselves and their 
children. The co-workers that Elvia has discussed with say that their salary is not enough for 
them to leave their husbands even if they are abusive.  
None-the-less, violence against women can be seen as a result of the discourse; “what happens 
inside the family stays within the family” combined with the understanding of husbands being 
able to treat their wives as they wish. 
The above provides an understanding of the power structures under which the women live, 
regardless of the way we wish to conceptualize power. The discourses prevalent in the 
Peruvian society in terms of gender roles results in uneven structures between men and 
women.  
The interviewed women have been exposed to the discourse on gender roles at ADC and I will 
present their thoughts on gender equality in order to see whether this new knowledge has 
empowered them. 
 
4.5 Gender and ADC 
I will look at the observed alternative visions at ADC that go beyond the ICT program and how 
these visions are adopted by some of the women, since the interviews revealed unwritten 
gender discourses stemming from ADC.  
It is clear that the organization offers a different discourse than the ones described above. 
This can be seen in the women’s testimonies when they speak of women’s rights. Josefa 
explains that she learned from Maria (the Chairwoman) to value oneself first. Josefa has 
gained more self-belief and inner agency from Maria and she has learned to value other 
women, in addition to knowing her rights in order to defend herself (appendix A). She 
explains how she would not have thought of gender equality and equal rights before entering 
ADC, because she was only thinking of working, cooking and attending her sons (appendix A). 
It is evident from Josefa’s narrative, that the alternative discourse on gender equity in ADC 
made her change her vision on her life and the way she wishes to live it.  
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She also expresses that the training she received in ADC changed her life. She is now leader of 
the network for women in the informal sector and fighting for all of the women in her sector 
and feels proud of what she has accomplished with her life (Appendix C). 
This alternative discourse enabled Josefa to make new choices that are strategic life-choices , 
this alternative discourse has had an impact in terms of gained agency and thus an achieving   
a position in her work community that makes her able to change, not only her own, but other 
informal female worker’s conditions.  
 
The  opportunities and discourses available in ADC has also meant that Elizabeth has become 
the general secretary at a labor union formed with help from ADC and her gender perspective 
reveals that she believes that the women should be include more and participate, instead of 
the men having the opportunities. She says that she has learned her rights and how to put 
them into practice.  “Because it would be easy to only see and leave the things to continue (…) 
abuse of the women (…) But no, it has to be put in practice in all aspects (...) If not, ⦋people⦌ 
are going to keep doing the same, because nobody claims ⦋their rights⦌” (free translation, 
appendix A)  
The discourse thus compels the women to act, to change the situation that they themselves 
have lived in and change this, such as Josefa; “For me this has totally changes. I now act out 
equality of opportunities. With respect. Let us do equal parts. (…)At first it upset my husband, 
but now he is also learned, also my sons. They do the laundry and help their wives because 
they also work.” and Elizabeth who claims her rights regardless of the embarrassment that 
her daughters feel and how they all want to transmit this discourse to other women, because 
within this reality women must stick together in order to obtain better conditions.  
 
This collective action is fundamental in obtaining social transformation according to 
Stormquist, and the aspect of collective struggle is visible in the discourse the women have 
learned at ADC, while they also express the necessity of sharing their knowledge with all other 
women that they meet. Josefa says that; “to defend the rights of women, of the discrimination, 
the abuse, the maltreatment. All of that (…) is what I am learning, and I am also transmitting it 
to others. Colleagues, in my house, in my family also. In my work place. In which ever place 
that I go.”  
Roskilde University Vivi Larsen Fall semester 2013 
  
49 
 International Development Studies 
 Bachelor Project 
 
A way that the women also unified within the organization can be seen in the relation that the 
staff and women have.   
 
ADC as a Home 
There is an almost familiar relation between the staff and some of the women attending the 
classes and using other aspects of the organization. This is illustrated in the birthday 
celebration held at the office for the women having had their birthdays within the prior 
month. Here Maximiliana, who is a sindicalista who has a close connection to the office, said 
that ADC is like a family to her, and Maria like a sister. She said that she felt that ADC was the 
family she did not have, because she comes from outside of Lima and therefore does not have 
her family in Lima (appendix C).  
The relation that is between the staff and the women who come to the organization is both a 
relationship of teacher and ‘educated woman’ vs. the women who come to learn as much as 
there are activities that are very personal and equalizing, setting the ADC staff and the women 
in a situation where they are friends and equals. The one´s who have the information and the 
education are the women at the office. They wish to help the women who “seek ´help´ here 
and they serve the women, but it is also them who decide how it will be (Appendix C). It is the 
staff that controls the discourse, so to say. This discourse of gender equity and women’s rights 
originates from the Chairwoman Maria Bastidas. She holds a PhD in Gender Studies and there 
is a great respect for her from the women who titular her ‘doctora’ (appendix C). The special 
thing about the organization and the relations between the women and the staff is this 
combination of great respect and a wish to educate the women, while there is still this sense 
of equality. There is no doubt that the women respect the staff greatly, but they are also able 
to go dancing together or celebrate birthdays.  
This union between women regardless of education etc. is emphasized in Mosedale’s paper. 
“…⦋A⦌ strategy that seeks women’s empowerment should have, as a central component the 
enhancement of women’s ability to function collectively in their own interest” (Mosedale; 
2005; 248) which is also what Mohanty refers to as strategic alliances.  
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This is what we can detect in both the familiar atmosphere at the office, creating a union 
between the women, both staff and ‘students’ and in relation to women’s empowerment this 
is crucial in order to secure a social change for the group as a whole. Looking at the concept of 
‘power with’ the union of the women around a common goal is good. This enables them to 
achieve more and to be strengthened through the alternative discourses available at ADC.  
Regardless of the analytical power-frame these women’s union in resistance to the gender 
inequality in their society gives them  
- A discourse that provides them with an alternative to the discourses in which they are 
‘subordinate’ to men 
- New knowledge that can lead to new choices and other ways of living 
- A possibility to choose differently, but which is only an alternative, which does not 
suppose that the women will choose differently than before or make changes in their 
lives. 
- A collectivity in which to gain knowledge, skills and agency 
However the discourse is so strong that it is difficult for the women to continue to be part of 
the collectivity while continuing to live in accordance with discourses naturalizing the man’s 
‘power over’ the woman.   
The discourse thus ‘forces’ the women to act, to seek new goals and to try to achieve them, but 
what the discourse does not seem to provide is alternative gender roles for men.  
In order to change the gender discourses under which both men and women live it is 
important to also include men. Men need to have empowering processes just as much as 
women, and to take for granted that it is only women who lack e.g. computing skills is not 
true. Elvia’s male co-workers asked if they could join the ICT program. She told them it is only 
for women, so they asked if they could come if they put on skirts (Appendix A) 
The discourses on men and women’s roles also give men less opportunities. If a man said he 
wanted to take cooking lessons or stay at home with the children in Peru, this would almost 
unheard of. The power structures impact both men and women’s lives. The ICT program and 
ADC at large, offers alternative discourses to the ways in which women can live and act, but 
not any for men.     
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5. Conclusion 
 
 
The ICT programmed entailed education in the basic aspects of the computer, with a focus on 
Office; especially Word and the internet; especially facebook and email.  
The impact of the ICT program can be seen in the gain of ‘inner agency’, basic computing 
skills, which were mostly applicable to the women who work in labor unions where the 
knowledge and understanding of the computer is necessary to function as a leader.  
The program did not impact the remaining women in their work, but impacted their life-
quality in terms of giving them the possibility to communicate with loved ones.   
The ICT program did not give the given the right skills or not enough skills for the women to 
obtain all the goals that they had in relation to the computer, but it did give them the 
possibility to make choices that were not available before the course. 
The gender discourse on ICTs in the program affected some women and made them wish to 
unite with other women through the internet, while the discourse did not seem to be 
internalized by all women.  
The ICT program was thus empowering to the women on some of the aspects that Murphy-
Graham find to be critical and the especially the applicability of skills lacked in the course, for 
the women outside of the union life. It did succeed in providing the women with the initial 
inner agency and basic skills, which must lead me to conclude that it has impacted the women 
in a positive way and that the women have gained empowerment from the ICT program.  
 
The alternative discourse at ADC allows the women to examine their lives and the gender 
structures they have lived in differently and ‘forces’ the women to change their lives, to 
change the power relations through a common fight for women’s rights. It allows the women 
to enter into communities which might strengthen them in the empowering of women at 
large. While it also may be criticized for excluding men and supposing a union between 
women that places them as opposites to men.      
 
The ICT program and the gender discourse at ADC enables the women to think critically about 
the society they live in and take action into changing it, also through the computer.  
 
Roskilde University Vivi Larsen Fall semester 2013 
  
52 
 International Development Studies 
 Bachelor Project 
 
6. Afterthoughts  
 
Looking back at my field work I reconsider inductive approach and my interview method. I 
used the narrative interview method since I wanted to try and do less structured interviews 
and follow the interviewee more. As a reflection I would like to note that I satisfied that I did 
so, because I gave me the narratives that it did, but it also meant that it has been much in the 
interviews that was outside of the frame of the study. The inductive method gave me the 
opportunity to let the empirical data guide me, but it also meant that I became lost in the 
narratives of the women and had a hard time finding the focus that is necessary to do an 
analytical project.  
 
It has been 8 months since I conducted my field study and it would therefore be interesting to 
return to Lima and see if the women have gained any of the goals that they set while I was 
there and how they have further developed their computing skills. It would furthermore be 
interesting to look into the aspect of the virtual network that was created in connection to the 
computer lessons and see why it does not seem to be functioning. 
 
For a further study it would be interesting to dive into the lack of male representation in ADC 
and see how they justify this in relation to their mission of gender equity.  
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